



WHAT DO PEOPLE SAY AND DO IN MY SCHOOL?
ESOL Unit Outline
Grade Level Cluster 4-5 Unit 1 Weeks 1-4.5

Introduction

This unit is designed for Newcomer English Learners (ELs) in grades 4-5 whose proficiency level are WIDA 1.0 (beginning) -2.9 (Emerging).

Students at these levels vary widely in their educational backgrounds, and a number will have experienced interruptions in education or low-level education.  Students with high literacy in their first language and high levels of education generally progress much more quickly.  Reading levels (in English) of students at these levels of language proficiency will vary, ranging from approximately grade level Readiness-Grade 2, Guided Reading levels A-K, or Lexile 0-400. Note that cultural and other background knowledge will interact strongly with learners’ ability to read a text, regardless of measured reading level.  

Cognitive ability will be equivalent to range of levels language proficient students of the same age, but this cognitive ability is sometimes difficult for students to demonstrate in oral and written language because of their English language proficiency levels.  Content knowledge will vary with students’ educational level, but again will be difficult to determine without L1 assessment.

Because of these issues, ESOL students at levels 1 (Beginning) and 2 (Emerging) will work to meet WIDA standards for their level and to approach grade-level standards. Because of interruptions in education, learners may need to address standards at lower grade levels that they have not yet attained and that are necessary prerequisites for achieving grade level standards, Teachers should use texts and supplements that are accessible to newcomers, but every effort should be made to provide grade-level cognitive challenge within language limitations.

Because learners in the ESOL class will be at different levels of proficiency, teachers will need to differentiate levels and types of scaffolding to meet the needs of learners, challenging every student yet providing goals within reach to all.  

WIDA Performance Definitions for Listening, Reading, Writing, and Speaking at 6 levels is included in Table 1 at the beginning of this guide.  The WIDA Can-Do Descriptors for grade level cluster ___-___ are found at the beginning of this guide.  The guide will focus on the Can-Do Descriptors at levels 1-2; providing access to level 3 for learners who need that level.  
The guide also addresses key vocabulary and themes for beginning learners as assessed by the DeKalb Audio-Lingual Assessment.  These key areas for this grade level cluster are included in Table 3 at the beginning of this guide. 

Learners will meet the following criteria to progress from the Intensive English program to grade-level placement at their home schools:  

	
WIDA CAN-DO DESCRIPTORS GRADES 3-5, LEVELS 1-2


	
	Level 1 Entering
	Level 2 Beginning

	Listening
	L1.1  Point to stated pictures, words, or phrases
L1.2  Follow one-step oral directions (e.g., physically or through drawings)
L1.3 Identify objects, figures, people from oral statements or questions (e.g., “Which one is a rock?”)
L1.4  Match classroom oral language to daily routines
	L2.1  Categorize content-based pictures or objects from oral descriptions
L2.2  Arrange pictures or objects per oral information
L2.3  Follow two-step oral directions
L2.4  Draw in response to oral descriptions 
L2.5  Evaluate oral information (e.g., about lunch options) 

	Speaking
	S1.1  Express basic needs or conditions
S1.2  Name pre-taught objects, people, diagrams, or pictures
S1.3  Recite words or phrases from pictures of everyday objects and oral modeling
S1.4  Answer yes/no and choice questions
	S2.1 Ask simple, everyday questions (e.g., “Who is absent?”)
S2.2  Restate content-based facts
S2.3  Describe pictures, events, objects, or people using phrases or short sentences
S2.4  Share basic social information with peers

	Reading
	R1.1  Match icons or diagrams with words/concepts
R1.2  Identify cognates from first language, as applicable
R1.3  Make sound/symbol/word relations
R1.4  Match illustrated words/ phrases in differing contexts (e.g., on the board, in a book) 
	R2.1  Identify facts and explicit messages from illustrated text
R2.2  Find changes to root words in context
R2.3  Identify elements of story grammar (e.g., characters, setting)
R2.4  Follow visually supported written directions (e.g., “Draw a star in the sky.”) 

	Writing
	W1.1  Label objects, pictures, or diagrams from word/phrase banks
W1.2  Communicate ideas by drawing
W1.3  Copy words, phrases, and short sentences
W1.4  Answer oral questions with single words
	W2.1 Make lists from labels or with peers
W2.2 Take notes using graphic organizers or models 
W2.3  Fill in graphic organizers, charts, and tables 
W2.4 Make comparisons using real-life or visually-supported materials 
	





Intensive English ESOL Grade 4-5 Unit 1: 
WHAT DO PEOPLE SAY AND DO IN MY SCHOOL?
Unit Outline 

	Grade: 4-5   

	Level: WIDA Levels 2-Emerging, 3-Developing, and 4 (Expanding).
	Subject: ESOL
	Weeks: 
1 to 4.5
	Time: 4 weeks

	Unit Title
	What Do People Say and Do in My School?

	Unit Overview
	This unit is designed to introduce students who have recently arrived in the United States to themes that will feature prominently in their initial U. S. school experiences. Instructional pedagogy and activities will focus on integrating students into the American school system and culture.  At the conclusion of this unit students should demonstrate effective use of “survival” English language skills to effectively function daily in the school environment. 

	Unit WIDA Standards 

	WIDA 1. English language learners communicate for Social and Instructional purposes within the school setting 
WIDA 2-5. English language learners communicate information, ideas and concepts necessary for academic success in the content areas of Language Arts,  
Mathematics, Science, and Social Studies (See WIDA Standards 2-5, levels 1-2)
· WIDA Can-Do Descriptors: See attached list of WIDA Can-Do Descriptors for grades 3-5, Level 1.

	Enduring Understandings
	Essential Questions

	· [know school nouns (e.g., cut, erase, draw, write, read, color, sit, measure)
· What we do when we come to school.
· What we do at the end of the school day.]
· Communities need common expectations to work smoothly
· Fiction books have authors, titles, pictures, pages
· The world has continents, oceans, and countries.
· It is important to know basic information about yourself and your school 
· Weather constantly changes based on seasons and many other factors.
	· How do we need to behave at school?  How should we treat one another? 
· What is school like in the US and how am I expected to act here? 
· How can I tell about myself? 
· Why do different people make different rules?
· What is school like in the US and how am I expected to act here? 
· Where am I and where do I come from? 
· How can I tell about myself? 
· How can I describe weather?

	Content 
· Personal information for school
· Names and information about classmates
· Graphing information about the class
· Drawing and reading maps of the school building, the community, and their home communities, and the route from their home countries.
· Exploring the science and language of weather
· Hearing sounds, learning letters and sounds, blending sounds.
	Skills 
· Knowing classroom expectations and procedures and following them.
· Relaying key personal information for school.
· Identifying key terms for classroom tools
· Constructing a bar graph
· Locating countries, continents, oceans on a world map. 
· Choosing and reading a book at an appropriate level.
· Expressing needs in the classroom
· Learners introduce themselves and others.
· Identifying key terms for classroom tools
· Constructing a graphic organizer
· Learning and using basic numbers in English
· Writing sentences using language frames when needed.

	Essential Vocabulary
	WIDA Level 1 students: Tier 1 vocabulary 
WIDA Level 2 students: Tier 1 and 2 vocabulary/academic vocabulary

Focus Vocabulary
· backpack, board, book, bus, cafeteria, chair, classroom, clock, computer, crayon, eraser, flag, globe, glue, letter, library, map, marker, name, number, paper, pencil, office, restroom, tape, teacher, trash can, student, scissors, up, down, over, under etc.
High-frequency vocabulary (e.g., http://en.wikipedia.org/wiki/Most_common_words_in_English)
Vocabulary in Audiolingual categories
Vocabulary in the Oxford Picture Dictionary for the Content Areas  for Kids

	Sample Assessments
	· OWE Unit assessments for each unit are available at 3 levels. 
· Use progress check on sound recognition and writing in the SE
· Observe learners as they speak or respond nonverbally in class and record progress on a checklist.  
· Use a rubric adjusted for proficiency levels to assess (and have learners assess) student projects.  Example: Writing Rubric in the Teacher Resource guide 
· Ongoing assessment in reading, adjusting level placements as needed. 

	
	Unit Instructional Guide

	Capacities of the Literate Individual (Aligned to the Essential Questions)
	CLI 1. They demonstrate independence. Students can, without significant scaffolding, comprehend and evaluate texts across a range of types and disciplines, and they can construct effective arguments and convey intricate or multifaceted information. Likewise, students are able independently to discern a speaker’s key points, request clarification, and ask relevant questions. They build on others’ ideas, articulate their own ideas, and confirm they have been understood. Without prompting, they demonstrate command of standard English and acquire and use a wide-ranging vocabulary. More broadly, they become self-directed learners, effectively seeking out and using resources to assist them, including teachers, peers, and print and digital reference materials. 
CLI 2. They build strong content knowledge. Students establish a base of knowledge across a wide range of subject matter by engaging with works of quality and substance. They become proficient in new areas through research and study. They ad read purposefully and listen attentively to gain both general knowledge and discipline-specific expertise.
CLI 3. They respond to the varying demands of audience, task, purpose, and discipline. Students adapt their communication in relation to audience, task, purpose, and discipline. They set and adjust purpose for reading, writing, speaking, listening, and language use as warranted by the task. They appreciate nuances, such as how the composition of an audience should affect tone when speaking and how the connotations of words affect meaning. They also know that different disciplines call for different types of evidence (e.g., documentary evidence in history, experimental evidence in science).
CLI 4. They comprehend as well as critique. Students are engaged and open-minded—but discerning—readers and listeners. They work diligently to understand precisely what an author or speaker is saying, but they also question an author’s or speaker’s assumptions and premises and assess the veracity of claims and the soundness of reasoning.
CLI 5. They value evidence. Students cite specific evidence when offering an oral or written interpretation of a text. They use relevant evidence when supporting their own points in writing and speaking, making their reasoning clear to the reader or listener, and they constructively evaluate others’ use of evidence.
CLI 6. They use technology and digital media strategically and capably. Students employ technology thoughtfully to enhance their reading, writing, speaking, listening and language use. They tailor their searches online to acquire useful information efficiently, and they integrate what they learn using technology with what they learn offline. They are familiar with the strengths and limitations of various technological tools and mediums and can select and use those best suited to their communication goals.
CLI 7. They come to understand other perspectives and cultures. Students appreciate that the twenty-first-century classroom and workplace are settings in which people from often widely divergent cultures and those who represent diverse experiences and perspectives must learn and work together. Students actively seek to understand other perspectives and cultures through reading and listening, and they are able to communicate effectively with people of varied backgrounds. They evaluate other points of view critically and constructively. Through reading great classic and contemporary works of literature representative of a variety of periods, cultures, and worldviews, students can vicariously inhabit worlds and have experiences much different from their own.

	Student Misconceptions
	· Learners may not have been to school, or been to school in a long time and may not know school expectations or procedures.
· Learners may not know important personal information for emergencies.
· Learners may not be familiar with US foods, know how to try new things or to choose healthy food
· Learners may not be familiar with the school layout, with basic world geography or with maps
· Learners may not know how to read or construct a graph
· Learners may not know English alphabet, numbers, or sounds
· Learners may not have basic literacy skills

	Information Processing Skills
	· Learners use reading strategies to comprehend simple text and its purpose.
· Learners use examples from texts and personal connections in order to make connections. 
· Learners locate and label given places on a map and in the school building.
· Learners compare, contrast and classify foods
· Learners search for pictures and information on the internet
· Learners select an appropriate book in the library
· Learners type letters and words on the computer.





	
Suggested Activities

Abbreviations:     	OWE: On Our Way to English    	OPDCAK: Oxford Picture Dictionary of the Content Areas for Kids
		TE: Teacher’s Edition		SB: Student Book


	Language 
Workout
	Begin each day’s lesson with a fun, fast-paced language workout to move learners to language proficiency.  Use three brief oral activities of no more than 5 minutes each to
· build collaboration
· broaden vocabulary
· develop conversational skills
· increase confidence, and
· achieve automaticity using grammar, phonics and vocabulary
Specific recommended activities for the language workout are found at the beginning of each day’s lesson plan in On Our Way to English

	Week 1
	Title: Proud to Be Me
In this unit, children will learn about themselves, the U.S. and its people. They will also learn about urban, suburban, and rural communities.

Features of Academic Language
Linguistic Complexity: Greet; Ask for Assistance; Express Thanks; Listen and Restate Someone’s Comments
Forms and Conventions: Prepositions; Future tense; short vowel sounds; Capital letters
Vocabulary: sister, brother, cousin, grandmother, grandfather, together, aunt, uncle, proud, parents, relatives, member, audio-lingual related vocabulary and OPDCAK related vocabulary

Description of suggested activities:
· Opening Chants (for each day): Select from: Interactive Whiteboard Poster/Academic Language Builder or Chant Poster: I have a special family.
· Intro: “Hello” song in multiple languages (sing-along on the smart board)
· Activity #1:  Welcome To Our School Learn and use high frequency English phrases that the student will hear and need in the school environment.  
· Role-play various conversations and activities to use common school phrases (hello, hi, What’s your name?, Where are you from?, What grade are you in?, Do you speak English?, I speak only a little English, May I go to the bathroom?, May I get a drink of water?, I don’t understand, can you help me?).
· Students create personal vocabulary dictionary/phrasebooks (w/ words/pictures). Add to daily.
· Activity #2: My Name is _____.  Introduce big book, Hello. I’m Patty. Preview/read with students. On the board, write the sentence frame, “My name is ______.” Point to words while reading. Point to yourself and say, “My name is ___. What is your name?”   Prompt students to respond with their own names. Repeat multiple times and with various students.  Encourage the class to repeat the response to the question, “What is your name?”  Students should respond with, “Hello, my name is ___.”  Continue this practice until students say the phrase comfortably. Students write in journal sentence frame and practice. 
· Activity #3: Taking Attendance.  Teach students to take attendance and how to respond.  Assign this role each day to someone ready to read the names.
· Using TPR, model, teach, and practice individual greetings; add the phrase “His name is ___; Her name is ___ and then play the “Name Game.”. (The teacher starts with saying, Hello, my name is___, then goes around the room to each student, who repeats all names heard prior to saying their own name – His name is___, Her name is ___, My name is ___). 
· Activity #4: Greetings. Learners role-play greetings and introductions. First day rap: TPR to learn basic school tools. (See Strategy #N3: TPR.) Practice following commands and using phrases: “Show me ___ and Point to ___. Read Aloud or play video selections from: One Fish, Two Fish, by Dr. Seuss. Walk through the book using the phrase: I see ___.  TPR with school tools p. 2-3 of OPDCA. http://vimeo.com/37190035 . Practice phrase, I see (number) ___, looking at p. 3. Study with partner.  Review names and bus numbers.
· Activity #5: Greetings. Model: Point to your watch, the morning sun, or the clock. Say: “It is early! It is morning! I can say Hello or I can say good morning. Say them with me.” Practice greetings with the class using Hello and Good morning. Have students repeat the greetings. Address individual students, including their names in the greeting. Model the pronunciation of both phrases if children have difficulty. Model the difference between greeting adults and classmates.
· Activity #6: My family. Introduce family. Ask students to state family member names in their native language. Interact with the text using the technology tools. Introduce family concept and draw pictures of various family member or show “Who’s in my family?” concept chart or family vocabulary cards. Add words to word bank. Talk about each relationship and have children restate what you say. Preview and then read Ivan Finds His Place or other story about a family (OWE Newcomer Book: Playing with My Family).
· Activity #7: My family. Preview and then read Family Photo Album or other story about a family. Interact with the text using the technology tools. Students create family photo album using selected sentence frames to describe family members. 

Strategies: #1: Adapting Oral Language, #n2: Culturally Responsive Instruction, #N3: Total Physical Response, #N4: Chants, Songs, and Rhymes, #N5: Language Frames, #N6: Guided Reading, #N7 Shared Reading, #N9: Language Experience Approach, #N10 Vocabulary for Beginners;, #16 Read Aloud, #26: Graphic Organizer (T-Chart). #N6: Guided Reading; 

Differentiation:
Note: See differentiation strategies in each lesson of the On our Way to English TE.

Assessment:
Week 1 assessments are available at 3 levels.
· Use progress check on sound recognition and writing in the SE
· Observe learners as they speak or respond nonverbally in class and record progress on a checklist.  
· Use a rubric adjusted for proficiency levels to assess (and have learners assess) student projects.  Example: Writing Rubric in the Teacher Resource guide (pp. 236-237)
· Continue ongoing assessment in reading and adjust placements as needed.

Sample Centers: (See OWE TE)
Math – Age Graph
Science --  Physical Characteristics
Social Studies – Family Tree
ELA/Reading – Theme Library and Newcomer Books
Technology – Family Fun Games

Reading:
Continue your leveled reading program, following the online OWE Teacher’s Guides and using the OWE Reading Strategy Cards, the OWE leveled readers (available both in paperback and online, the HMH eReaders, and the Scholastic Leveled Readers.

Resources:
· Oxford Picture Dictionary Content Area for Kids pp. 12-90
· On our Way to English TE pp.1-100, 
· On our Way to English Student Book pp. 2-29
· On our Way to English Teacher Resource Book pp. 1-21
· On our Way to English Teacher Interactive Whiteboard Vocabulary Cards 1-12
· eReader Big Book: Hello, I’m Patty
· Concept Poster: Who is My Family?
· Phonics Song Chart




	Week 2
	Title: Living in America
In this unit, children will learn about the U.S. and its people. They will also learn about urban, suburban, and rural communities.

Features of Academic Language
Linguistic Complexity: Expressing likes and dislikes
Forms and Conventions: Wh- words, third person singular –s, future tense
Vocabulary: location, North America, United States, city, country, suburb, directions, trip, highway, beach, crowded, almost, audio-lingual related vocabulary and OPDCAK related vocabulary

Description of suggested activities:
· Opening Chants (for each day): “Head, Shoulders, Knees, and Toes” song; Interactive Whiteboard Poster/Academic Language Builder or Chant Poster: So many people. 
· Activity #1 – I like. Hold up a picture of a plum (or other fruit). Say, “I like plums. Do you like plums?” Nod to indicate yes and invite students to respond orally together by doing the same and repeating, “Yes. I like plums.” Display pictures of other fruit. Walk over to one child. Point to a picture. Name it. Say, “I like bananas. Do you like bananas?” Nodding, prompt the student  to do the same and say, “Yes, I like bananas.” Reverse roles and have student begin while you respond, “Yes, I like ____.” (OWE TE p. 116) Students create an “I like” book where they draw pictures and write sentences about the types of food that they like (OPDCA pp. ) 
· Activity #2 – Where we live. Introduce topic “Living in America.” Use map, globe, concept poster and vocabulary cards for support. Using map or globe, show where various students come from and where they are now in the U.S. Student book pp. 32-33. Have students elaborate speech by using questions and answers using sentence frames (OWE TE p. 123)
· Activity #3: Sounds. Use Phonics Songs and projected SE pages to teach/reinforce letter sounds. 
· Activity 4: Paired Reading. Introduce the paired readers and ask learners to predict what they are about.  Read one a day, discuss, and retell.  Have learners take the books home to retell (and translate) to family members. 
· Activity #5 – We come from everywhere. Write on board “Where are you from?” and “I am from _______.” Tell students where you are from pointing to words on board. Show on map where you are from. Ask students, “Where are you from?” Model how to respond while pointing to sentence frame, “I am from _________.” Students write in journal sentence frame and practice. Introduce story We come from Everywhere (OWE Newcomer Book). Preview book by completing a book walk. 
·  Activity #6: The Media Center. Visit the media center.  Introduce them to the media specialist, and the books and technology available in the library.  Provide instructions on how to use the “Five Finger Rule” to select an appropriate book. (Read a page of the book, and hold up a finger for any word you cannot read.  If you hold up more than 5 fingers, look for an easier book.)  Some learners may need to look for wordless books, or books they can listen to.

Strategies: #1: Adapting Oral Language, #n2: Culturally Responsive Instruction, #N3: Total Physical Response, #N4: Chants, Songs, and Rhymes, #N5: Language Frames, #N6: Guided Reading, #N7 Shared Reading, #N9: Language Experience Approach, #N10 Vocabulary for Beginners;, #16 Read Aloud, #26: Graphic Organizer (T-Chart). #N6: Guided Reading; 

Differentiation:
Note: See differentiation strategies in each lesson of the On our Way to English TE.

Assessment:
Week 2 assessments are available at 3 levels.
· Use progress check on sound recognition and writing in the SE
· Observe learners as they speak or respond nonverbally in class and record progress on a checklist.  
· Use a rubric adjusted for proficiency levels to assess (and have learners assess) student projects.  Example: Writing Rubric in the Teacher Resource guide (pp. 236-237)
· Continue ongoing assessment in reading and adjust placements as needed.

Reading:
Continue your leveled reading program, following the online OWE Teacher’s Guides and using the OWE Reading Strategy Cards, the OWE leveled readers (available both in paperback and online, the HMH eReaders, and the Scholastic Leveled Readers.

Sample Centers: (See OWE TE)
Math – Road Mileage
Science --  Crystal Garden
Social Studies – Where will we go?
ELA/Reading – Theme Library and Newcomer Books
Technology – Our New Communities

Resources:
· Oxford Picture Dictionary Content Area for Kids pp. 12-90
· On our Way to English Unit 2, TE pp. 104-200
· On our Way to English Student Book pp. 30-57
· On our Way to English Teacher Resource Book pp. 23-43
· On our Way to English Teacher Interactive Whiteboard Vocabulary Cards 13-24
· eReader Big Book: Are We There Yet?
· Concept Poster: Where Do We Live?
· Phonics Song Chart




	Week 3
	Title: Circle of Life
In this unit, students will build an understanding of the growth cycle for humans and animals. 

Features of Academic Language
Linguistic Complexity: Express wishes and hopes. 
Forms and Conventions: helping verb did; verb to be, plurals
Vocabulary: young, old, strong, become, born, baby, tiny, litter, alive, age, living things, size, measure, growth, audio-lingual related vocabulary and OPDCAK related vocabulary

Description of suggested activities:
· Opening Chants (for each day): Interactive Whiteboard Poster/Academic Language Builder or Chant Poster: I want to be healthy.
· Activity #1 – Circle of Life. Introduce lesson by showing Youtube video clip of Circle of Life song (https://www.youtube.com/watch?v=HwSKkKrUzUk). Discuss the pictures on pp. 58-59 of OWE student book. Ask students to describe picture. Write descriptive words on chart as students describe picture. Help students to identify the relationship between the insect and the caterpillar on the next page (The caterpillar changes into an adult butterfly). Complete activity where students draw and label the stages of the butterfly life cycle. 
· Activity #2 – Let’s Talk About Growing. Review Circle of Life lesson – reviewing stages of butterfly life cycle. Discuss how humans change and grow. Project: Students create a time line that shows how they have grown and changed over the years.
· Activity #3: Sounds. Use Phonics Songs and projected SE pages to teach/reinforce letter sounds. 
· Activity 4: Paired Reading. Introduce the paired readers and ask learners to predict what they are about.  Read one a day, discuss, and retell.  Have learners take the books home to retell (and translate) to family members. 
· Activity #5 – What Makes Plant Grow? Class project. After reading/discussing newcomer big book, students participate in project where they plant seeds to investigate how plants grow. 

Strategies: #1: Adapting Oral Language, #n2: Culturally Responsive Instruction, #N3: Total Physical Response, #N4: Chants, Songs, and Rhymes, #N5: Language Frames, #N6: Guided Reading, #N7 Shared Reading, #N9: Language Experience Approach, #N10 Vocabulary for Beginners;, #16 Read Aloud, #26: Graphic Organizer (T-Chart). #N6: Guided Reading; 

Differentiation:
Note: See differentiation strategies in each lesson of the On our Way to English TE.

Assessment:
Week 3 assessments are available at 3 levels.
· Use progress check on sound recognition and writing in the SE
· Observe learners as they speak or respond nonverbally in class and record progress on a checklist.  
· Use a rubric adjusted for proficiency levels to assess (and have learners assess) student projects.  Example: Writing Rubric in the Teacher Resource guide (pp. 236-237)
· Continue ongoing assessment in reading and adjust placements as needed.

Reading:
Continue your leveled reading program, following the online OWE Teacher’s Guides and using the OWE Reading Strategy Cards, the OWE leveled readers (available both in paperback and online, the HMH eReaders, and the Scholastic Leveled Readers.

Sample Centers: (See OWE TE)
Math – Measure Up
Science -- Butterfly Beginnings
Social Studies – Life Stages Time Line
ELA/Reading – Theme Library and Newcomer Books
Technology – Animal Life Cycles

Resources:
· Oxford Picture Dictionary Content Area for Kids pp. 56-90
· On Our Way to English Unit 3, TE pp. 202-303
· On our Way to English Student Book pp. 58-85
· On our Way to English Teacher Resource Book pp. 45-66
· On our Way to English Teacher Interactive Whiteboard Vocabulary Cards 25-36 
· Phonics Song Charts
· eReader Big Book: A Pocket full of Opossoms
· Concept Poster: “How Do Living Things Change Over Time?”
· Newcomer book: What Makes Plants Grow?





	Week 4
	Title: From Farm to You
In this unit, students will learn about how food is grown from plants and the steps taken to bring food from the farm to the table. 

Features of Academic Language
Linguistic Complexity: Learners will use social etiquette and give opinions.
Forms and Conventions: singular/plural nouns
Vocabulary: farmer, factory, buy, rake, hoe, water, soil, field, crop, garden, watch, rest, audio-lingual related vocabulary and OPDCAK related vocabulary

Description of suggested activities:
· Opening Chants (for each day): Select from: Interactive Whiteboard Poster/Academic Language Builder or Chant Poster: Brown seeds, black seeds, green seeds, more.
· Activity #1 – From Farm to You. Introduce topic using student book pp. 86-87. Read aloud title of unit. Complete chapter walk with student. Encourage them to identify pictures that tell more about the unit. (See OWE TE pp. 322-323)
· Activity #2 – Plant Parts on Our Table. Students create picture charts about food. They learn about new foods and work together to decide which foods are from each part of a plant. (See OWE TE pp. 312-313). 
· Activity #3: Sounds. Use Phonics Songs and projected SE pages to teach/reinforce letter sounds. 
· Activity 4: Paired Reading. Introduce the paired readers and ask learners to predict what they are about.  Read one a day, discuss, and retell.  Have learners take the books home to retell (and translate) to family members. 
· Activity #5: Take learners on a trip to the library.  Introduce them to the media specialist, and the books and technology available in the library.  Provide instructions on how to use the “Five Finger Rule” to select an appropriate book. (Read a page of the book, and hold up a finger for any word you cannot read.  If you hold up more than 5 fingers, look for an easier book.)  Some learners may need to look for wordless books, or books they can listen to.

Differentiation:
Note: See differentiation strategies in each lesson of the On our Way to English TE.

Assessment:
Week 4 assessments are available at 3 levels.
· Use progress check on sound recognition and writing in the SE
· Observe learners as they speak or respond nonverbally in class and record on a checklist.  
· Use a rubric adjusted for proficiency levels to assess (and have learners assess) student projects.  Example: Writing Rubric in the Teacher Resource guide (pp. 236-237)
· Continue ongoing assessment in reading and adjust placements as needed.

Reading:
Continue your leveled reading program, following the online OWE Teacher’s Guides and using the OWE Reading Strategy Cards, the OWE leveled readers (available both in paperback and online, the HMH eReaders, and the Scholastic Leveled Readers.

Sample Centers: (See OWE TE)
· Math – Bean Counters
· Science --  Sun, Soil and Water
· Social Studies – Sandwich Order
· ELA/Reading – Theme Library and Newcomer Books
· Technology – Homegrown Food

Strategies: #1: Adapting Oral Language, #n2: Culturally Responsive Instruction, #N3: Total Physical Response, #N4: Chants, Songs, and Rhymes, #N5: Language Frames, #N6: Guided Reading, #N7 Shared Reading, #N9: Language Experience Approach, #N10 Vocabulary for Beginners;, #16 Read Aloud, #26: Graphic Organizer (T-Chart). #N6: Guided Reading; 

Resources:
· Oxford Picture Dictionary Content Area for Kids pp. 138-154
· On our Way to English Unit 4, TE pp. 305-408
· On our Way to English Student Book pp. 86-113
· On our Way to English Teacher Resource Book pp. 67-88
· On our Way to English Teacher Interactive Whiteboard Vocabulary Cards 37-38
· Phonics Song Chart
· eReader Big Book: What Fine Gardens
· Concept Poster: Where Does Peanut Butter Come From?
· Promethean Planet

	Additional Resources

	Textbook
	On Our Way to English, Level 2
OWE Leveled Readers
HMH eReaders (on iPads)
Scholastic Leveled Readers (in Library) 
Oxford Picture Dictionary for the Content Areas for Children

	Differentiated
Instruction
	Making Content Comprehensible for English Learners: the SIOP Model
Carol Tomlinson
Differentiation Central
ESOL Strategies resource 

	Media 
Literacy
	Marzano classroom tools

	State 
Resources
	Common Core State Standards
*WIDA Standards and Info

	Web
Resources
	[Resource: http://www.corestandards.org/assets/Appendix_B.pdf ] 
WIDA 2012 Amplification of the ELD Standards http://wida.us/standards/eld.aspx 
Making Content Comprehensible for English Learners: The SIOP Model, by Echvarria et al.
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