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Recent studies demonstrate the value of engaging ESOL programs that develop academic English, integrate language and content, and empower teachers. A large urban district changed its curriculum from one focused on vocabulary and function to meet the above criteria. Presenters share the process of program development and demonstrate key processes and strategies. 

Rationale and Background.

A. The District
103,000 Students, 88% nonwhite; 71% free or reduced lunch
24,870 speak another language than English in the home  (25% of students)
160 languages; 157 countries of origin
13,725 qualify for English for Speakers of Other Languages services

B.  The existing ESOL Curriculum. 
Designed decades ago, the existing curriculum was vocabulary and function-based and ready for an update. (See Appendix A: Audiolingual Goals). The district was determined to move toward a program that meets these criteria:
1) Actively engaging learners (Spada & Lightbown, 2006), 
2) Focus on academic English (Goldenberg, 2008) and addressed to WIDA proficiency Standards
3) Integrating language and content (Echevarria, Vogt, & Short, 2007); Levine & McCloskey, 2012) 
4) Empowering teachers in both program development and implementation (Danielson, 2006). 

II. Curriculum Development Process
Preparation. Conducting needs Assessment and researching Curricula from other districts. 
Professional Development Providing staff learning for all affected teachers and administrators, focusing on what makes for quality programs and quality instruction for language development. 
Materials Review & Selection. Collecting potential materials; developing assessment tools, conducting book pass introduction. (See Appendix B -  B-1: Book Pass Evaluation Form, B-2: Examples of materials reviewed, and B-3: Materials Selected for Grades 3-5 Intensive English and Used in the Curriculum)
Training Before, During, after Curriculum Development. Identifying a target group for curriculum development.  Developing tools, templates, menus, language teaching and learning strategies.
Piloting. By all teachers with reflection, & review, followed by revision
Implementation, evaluation, and expansion to additional schools. 
III.  The Curriculum Components 
Goals and Standards. WIDA Can-Do Descriptors (Goal of IE is for learners to reach WIDA 2.0), Georgia Content Standards, Next Generation Science Standards
Unit Formative Assessment (See Appendix C: Unit Checklist)
Unit Outline (See Appendix D: Sample Unit Outline)
ESOL Strategies. 51 strategies featured in the curriculum and provided in an alphabetized guide; (See Appendix F: List of Strategies and Sample Strategy)
Language Workout example (See Appendix E: Sample Language Workout). 

IV.  What we Learned
Both top-down and bottom-up buy-in is essential
Challenging to develop curriculum during administrative changes
Teacher buy-in is essential
But great teachers are not necessarily great writers; 
Teachers find it difficult to write while teaching
Stand on the shoulders of others – we learned a lot from what other programs are doing. We benefitted from the involvement former teachers and curriculum writers
There’s not enough out there – curriculum or materials – for intensive English programs. 
Effective implementation is probably more important than the actual development of the curriculum and needs to be part of the plan throughout.
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Appendix A: Previous Curricula

Used, along with WIDA assessment, for placement in Intensive English

Audio-Lingual Content for Elementary Grades
Conversation (Greeting, name, address, phone number, school, grade, age, birthday names of siblings, permission to use bathroom, tell someone you are sick
Colors (point to, name)
Numbers (point to, name, to 100)
Alphabet (Recite, name capital letters; lower case letters
Body (point to, name hair, mouth, ears, eyes, nose, hands fingers, arms legs, feet)
Calendar (tell today’s date, today’s weather, name the seasons, name days of the week, number of months in one year)
Commands (stand up; shut the door; sit down; pick up the pencil)
Animals (dog, cat, snake, fish, butterfly…)
Classroom objects and tools (chair, desk, pencil, light, window, door, clock)
Activities (reading, writing, sitting, eating, playing)
Clothing (shoes, jacket, shirt, dress, pants, socks) 
Money (name penny, nickel, dime, quarter)
Write (name, alphabet, numbers 1-30)
Food (hamburger, French fries, carrot, banana, salad) 
Utensils (spoon, glass, fork, napkin)
Toys (ball, doll, balloon)
Grooming (hairbrush/comb’ toothbrush/toothpaste, soap, shampoo, deodorant, tissue/paper towel)

Appendix B: Selecting Materials

B-1: Intensive English Curriculum Project Book Pass Plus Resource Review

Name(s):________________________________________ 	Date __________________________________
The Purpose: The purpose of this Book Pass Plus is to familiarize ourselves with resources we are considering for the Intensive English Curriculum. 
Groups: Work with one partner of your choice.  
The Process: Time: 6 minutes per pass.  For 3 minutes, look over the materials, then for 3 minutes discuss and make notes on     1) Potential Strengths of the materials; 2) Drawbacks of the materials, 3) Your team’s rating of the materials and for which grade levels, if recommended. 
Note: If you are familiar with the material, (1) help your partners learn, and (2) try to discover something new.
At the signal, move to the next station. 
	Resource
	Comments,

	Station 1:
National Geographic 
Theme Set

	Strengths:

Drawbacks:

Circle number on scale:
0             1            2            3             4              5             6           7           8            9           10               

Circle One:   Do not recommend       Should be available    Recommend to use often									
Complete: Useful for grades ____-____




B-2 Examples of Materials Reviewed

	Examples of Materials Reviewed

	E-resources
	Paper Resources (Some with e-components)

	National Geographic Ladders
Oxford Illustrated Dictionary & eTools in math, science, social studies: DVD
Newsela.com (Leveled News Readers)
Reading A to Z
BrainPOP
Tellagami
HMH Readers for iPads

	Rigor
On Our Way to English
Heinle Picture Dictionary
Oxford Picture Dictionary  (Bilingual Editions available) 
Oxford Picture Dictionary for the Content Areas (& eTools)
Levels: Middle, High School
Elementary Oxford Picture Dictionary for the Content Area for Kids (Levels: Elementary, MS?) 
Oxford Illustrated Dictionaries for Science, Math, and Social Studies 
Avenues
Milestones Intro  
Inside the USA: Newcomer Kit Level: MS/HS
Scholastic Leveled Readers 
Multicultural Books – Library Collection





B-3 Materials Selected for Grades 3-5 Intensive English and Used in the Curriculum

Purchased Materials
On Our Way to English (Teacher manual and online materials and student reders)
On Our Way to English Leveled Readers
HMH eReaders (on iPads)
Oxford Picture Dictionary for the Content Areas for Children

Library Materials: 
Multicultural Collection
Theme Tradebooks 
Scholastic Leveled Readers (in Library) 


Tech Tools – These are tools we will include in the curriculum.  Other, free, web-based tools that you are familiar with and recommend may also be included as well as software on your school computers/notebooks, etc.  
Productivity tools (e.g., MS Office, Open Office, Mac Tools: Pages, Keynote, Prezi…)
Word processing 
Presentations
Data base management
Graphics
Calculator
Brain Pop  http://www.brainpop.com
Brain Pop ESL (If purchased)
Study Island  http://www.studyisland.com
Nearpod  http://www.nearpod.com
Socrative http://www.socrative.com
Tellagami  http://www.tellagami.com
Edmodo & Tools     http://www.Edmodo.com
Newsela     http://newsela.com
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Appendix C: DeKalb IE Curriculum Unit Checklist
Please use this checklist to make sure units are complete and include a completed copy with each unit outline submitted.
Grade Levels:	  Unit:		 		Date: 		Author/s:			

	Yes/No
	Criteria

	
	Can teachers easily understand the unit?  Does it facilitate their planning and teaching?

	
	Does the unit address WIDA Can-Do descriptors for the level, the content and vocabulary of the Audio-Lingual assessment, and WIDA suggested topics and genres?  

	
	Has the Grade Level team coordinated their work to assure that all Can-Do Descriptors levels 1-2 are addressed (with reiteration and review) in the two unit outlines

	
	Do lesson suggestions include both language and content objectives?

	
	Does the unit include formative and summative assessment suggestions to assess achievement of unit and lesson goals/standards?

	
	Does the unit suggest student products to include in portfolio to document mastery of WIDA Can-Dos, levels 1-2?

	
	Does the unit use a wide range of strategies from the strategies guide, especially the newcomer strategies?   Has the Grade Level Team coordinated the plans to assure diverse use of teaching/learning strategies?

	
	Does the unit provide opportunities to develop students’ thinking, such as thinking maps and/or other graphic organizers? 

	
	Does the unit recommend materials on the grade level cluster list, that are available to all teachers at those grade levels? Does the unit include other materials and resources that are available to all?  Does the unit avoid recommending materials that are not available to all teachers at the level?

	
	Does the unit make use of available software for language and content learning? (See the list in the Resources and Guidelines document.)

	
	Does the unit include opportunities for learners to develop keyboarding skills, use productivity tools and software (such as word processing, data management, and presentation tools), and other applications for language learning?  

	
	Does each lesson include suggestions for ways that teachers can differentiate for students with various strengths and proficiency levels?

	
	Does the unit outline format remain consistent with the template (font, spacing, color, alignment, etc.) Have spelling, grammar, etc. been checked?  Have green place markers been replaced with black text? Have blue instructions been removed? Are references to resources in a format consistent with the model?

	
	Are all “green” parts of the unit outline template complete?





Appendix D: Sample Unit Outline

How Can We Keep Ourselves and Our Planet Healthy?
ESOL Unit Outline
Grade 3: Unit 2, Weeks 4.5-9

Introduction

This unit is designed for Newcomer English Learners (ELs) in grades 3-5 whose proficiency levels range from WIDA 1.0 (Entering) to 2.5 (Beginning).

Students at these levels vary widely in their educational backgrounds, and a number will have experienced interruptions in education or low-level education.  Students with high literacy in their first language and high levels of education generally progress much more quickly.  Reading levels (in English) of students at these levels of language proficiency will vary, ranging from approximately grade level Readiness-Grade 2, Guided Reading levels A-K, or Lexile 0-400. Note that cultural and other background knowledge will interact strongly with learners’ ability to read a text, regardless of measured reading level.  

Cognitive ability will be equivalent to range of levels language proficient students of the same age, but this cognitive ability is sometimes difficult for students to demonstrate in oral and written language because of their English language proficiency levels.  Content knowledge will vary with students’ educational level, but again will be difficult to determine without L1 assessment.

Because of these issues, ESOL students at levels 1 (Entering) and 2 (Beginning) will work to meet WIDA standards for their level and to approach grade-level standards. Because of interruptions in education, learners may need to address standards at lower grade levels that they have not yet attained and that are necessary prerequisites for achieving grade level standards, Teachers should use texts and supplements that are accessible to newcomers, but every effort should be made to provide grade-level cognitive challenge within language limitations.

Because learners in the ESOL class will be at different levels of proficiency, teachers will need to differentiate levels and types of scaffolding to meet the needs of learners, challenging every student yet providing goals within reach to all.  

WIDA Performance Definitions for Listening, Reading, Writing, and Speaking at 6 levels are included in Appendix A of this guide.  This guide will focus on the Can-Do Descriptors at levels 1-2 of WIDA; providing access to level 3 for learners who need that level. The WIDA Can-Do Descriptors for grade level cluster 3-5 are found in Appendix B.

The guide also addresses key vocabulary and themes for beginning learners as assessed by the DeKalb Audio-Lingual Assessment.  These key areas for this grade level cluster are included in Appendix C. 
A formative assessment menu for ESOL, used by writers of this guide, is located in Appendix D.



IE Grade 3, Unit 2: Welcome to My World
Unit Outline

	Grade levels: 
4-5
	Level: 
WIDA Levels 1: Entering – 2: Emerging
	Subject: 
ESOL
	Weeks 
4.5-9

	Time: 
4.5 weeks

	Unit Title
	How Can We Keep Ourselves and Our Planet Healthy?

	Unit Overview
	In this unit, children will explore how their senses correspond to body parts and help them experience habitats in their environment. In addition, the unit explores family members and the activities children share with them.

	Unit WIDA Standards 

	WIDA 1. English language learners communicate for Social and Instructional purposes within the school setting 
WIDA 2-5. English language learners communicate information, ideas and concepts necessary for academic success in the content areas of Language Arts,  
Mathematics, Science, and Social Studies (See WIDA Standards 2-5, levels 1-2) in Appendix A.
WIDA Can-Do Descriptors: See Appendix B. 

	Enduring Understandings
Our senses help us to perceive the world.
Our body parts correspond to our senses.   
Some books provide factual information while others tell stories that are humorous, imaginative or wise.
We share many activities with our family members.
Simple equations help us describe the world.

	Essential Questions
How can I know about the world?
How can I tell about myself? 
Who are my family members and how can I describe my relationships? 
How can I show possession?
What English words can I use to describe, parts of the body and my feelings?
How can I write down language I hear?


	Content Objectives
Key terms our senses and body parts.  
Describe myself and my family
Express ideas and feelings
Illustrate bodies in action using technology.
Write simple equations to show numerical relationships.  
.
	Language Objectives   
Greeting 
Using language frames and newly introduced vocabulary to communicate about unit content.
Using gestures and drawings to demonstrate comprehension of unit content.      
Using appropriate verb tenses and expressions to talk about past and future events.  
Asking for information and researching topics. 
Relating a personal narrative.  
Describing and comparing things.  
Constructing graphic organizers.
Adding to someone’s comments in a discussion.
Use images to convey meaning

	Essential Vocabulary
	OWE vocabulary hear, taste, smell family, face, special, see, use, sound, touch, senses, favorite.
High-frequency vocabulary (e.g., http://en.wikipedia.org/wiki/Most_common_words_in_English)
Vocabulary in Audio-lingual categories
Vocabulary in the Oxford Picture Dictionary for the Content Areas for Kids for Units 1 and 2




	Unit Instructional Guide

	Student Misconcep-tions
	Learners may not have been to school, or been to school in a long time and may not know school expectations or procedures.
Learners may not know important personal information for emergencies.
Learners may not be familiar with US foods or know how to choose healthy food.
Learners may not be familiar with maps, the solar system or basic world geography.
Learners may not know how to read or construct a graph
Learners may not know English alphabet, numbers, or sounds
Learners may not have L1 literacy skills, while some may be literate and knowledgeable in their first language despite having emerging skills in English. 

	Sample Assess-ments
	Use pre-assessments at the beginning of the year.
Administer OWE Unit assessments for each unit which are available at 3 levels. 
Use progress check on sound recognition and writing in the SE
Observe learners as they speak or respond nonverbally in class and record progress on a checklist.  
Use a rubric adjusted for proficiency levels to assess (and have learners assess) student projects.  Example: Writing Rubric in the OWE Teacher Resource guide (pp. 236-237)
Ongoing assessment in reading, adjusting level placements as needed.
Quizzes, observations of oral language, and checklists on key vocabulary, personal information, etc.
See Appendix D: Assessment Menu



	Suggested Activities

	Abbreviations for Resources
	Oxford Picture Dictionary for the Content Areas For Kids: OPDCAK (Also refers to related Teacher’s Edition (TE), Workbook (WB) pages and iPack)
On Our Way to English, Grade 1 Volume 2: OWE (Also refers to related TE, Teacher's Resource Books, posters, Paired Readers, ebooks: SE online and vocabulary cards).  

	Language Workout
	Begin each day’s lesson with a fun, fast-paced language workout to move learners to language proficiency.  Use three brief oral activities of no more than 5 minutes each to 
build collaboration
broaden vocabulary
develop conversational skills
increase confidence, and 
achieve automaticity using grammar, phonics and vocabulary
Specific recommended activities for the language workout are found at the beginning of each day’s lesson plan in On Our Way to English

	Daily Leveled Reading
	Administer OWE Pre-Assessment, or use WAPT, Running Record, or other tool to estimate reading and oral language proficiency levels and establish groups for instruction.
Use the OWE Reading Program – leveled books with individual guides, Teacher’s Guide, including Phonics Charts to provide small group reading instruction to developing reading comprehension and decoding skills reading and phonics skills and comprehension strategies and skills, that will help learners to hear, read, and write English, understand various genres, map the structure of stories, comprehend what they read, and develop fluency as a reader.
Use center guidelines to provide appropriate independent activities while you meet with small groups. 

	Phonics Song Charts 
	OWE Grade 1 Phonics Song Charts introduce the alphabet letters and sounds.  OWE Grade 2 Phonics Song Charts introduce short vowel sounds, word families, common blends, digraphs, r-controlled vowels, and –y ending. Pace the use of these according to your learners’ levels and needs. 

	Week 1
	Title: Animals and Their Homes

Features of Academic Language: 
Linguistic complexity:  Learners will build an understanding of animals by learning about their habits, homes and habitats; develop confidence asking information questions and searching for answers; follow and give instructions. 
Language forms and conventions: Prepositions, possessives with ‘s; conjunction and;  irregular plurals; plural -s, that/those, is/are, verbs, adjectives, has/have, question formation.
Vocabulary Usage: animal, bark, roar, home, nest, pond, return, ground, forest, live, gather, desert, habitat, grass, vocab from Audio-Lingual and OPDCA, Topic 32: The Farm; Unit 6: Life Science; Topic 46: Growing and Changing
Content Objective(s), topic, and/or genre:  Science: habitats; Language Arts: Capitalization, punctuation; Genre:  fiction, non-fiction literature and legends.

Description: 

Daily Language Workout: See TE pp. 464, 472. 480, 488, 496). Also: Concept Poster: Where Do Animals Live? Interactive Poster/Academic Language Builder: Found a Birdhouse, Phonics Songs/Chants, If We Had a Magnet.  Vocabulary Cards 73-84; Chant Posters: Dogs Can Bark; Number, Alphabet, Months, Days Chants Using Promethean and/or OPDCA.

Activty 1: Intro: Display large images of animals in two different environments, desert and forest. (OPDCAK, pp. 116 & 118).  Model language frames: That's a _______.  Those are _______-s, and encourage students to respond freely to the illustrations. Use a split screen and encourage learners to point out the differences between two habitats. Ask Which one has more trees?  Which one is hotter?  Raise your hand if you'd like to live in a  _______? (#41). 

Activity 2:  Dogs Bark.  Display the OWE Chant Poster: Dogs Bark. Reread several times with students joining in when they can, providing sound effects at the end of each line, varying pace and volume (#44). Introduce how to follow instructions and adjectives by modeling: Bark like a little dog. Roar like a sleepy lion, etc. (N#3). Introduce parts of an animal's body (Topic 45: Animals in the zoo, OPDCAK, p.110). Have paired students ask and answer questions using which and has (p.111, OPODCAK).  (#15)

Activity 3: Vocabulary. (TE pp. 464, 468, 469, 473, 476-477, 480).  Introduce, model, and provide practice for key unit vocabulary using vocabulary cards, activities and games.  Have learners put important words into their personal dictionaries. 

Activity 4: Social Language – Give Instructions. At differentiated levels, teach, model, and provide practice for students in giving instructions.(TE p 465). 

Activity 5: Academic Language: Ask for Evidence. Teach, model, and provide learners with practice in asking for evidence for an idea (TE p. 473-4).  

Activity 6: Animal Books. Introduce students to the classroom theme library where they can engage in independent and shared reading. Provide step-by-step instructions on how to make their own 5"x8" animal journal. Review parts of a book and have students include the title, author's name and a short author's bio.  Provide sentence frames: My name is _____.  I am __ years old.  I'm from ________.  My favorite animal is _________. (#48) 
   
 Activity 7: Homes and Habitats. Display and discuss animal homes and habitats using: interactive posters: Where Do Animals Live? and Animals All have Special Homes, vocabulary cards # 49 - 51 and OPDCAK pp. 114-123 (#50).  Read aloud Paired Readers eBooks: Where Animals Live, What Animals Eat, Underwater Animals. (#16)  Introduce reading/writing skills (OWE TE pp. 470-471, Student Books, pp.126 - 127).  Guide students in making a Venn Diagram or organizational chart contrasting two habitats. (#20)

Activity 8: Reading Fiction. Ask learners if their parents or grandparents have ever told them a very old story where animals can talk. Discuss real/unreal and what a legend is.  Read aloud Paired Reader ebooks: How the Turtle Got It's Shell or Why the Desert Rose Has No Thorns, using Read Aloud strategies (#16).  Model how to complete a sequence chart based on the story (OWE TE, p 523). (#20).  

Activity 9: Paired Readers. Use one or more reading strategies (Strategies #12-18; 46,47) appropriate for student levels to scaffold reading of Eletelephony and What Animals Eat (in the back of SE books); TE pp. 648-649; 652-653.

Activity 10: Shared Writing.  Review the Academic Language Poster, “Animals all Have Special homes.” Point out and practice the use of prepositions, e.g., “What about birds? They lie in a nest. Teach, model, and provide practice thinking about, planning, and writing a class story (See #45 Language Experience Approach. #11 Quickwrite, and #48 Shared Writing) TE 486-487, SE p. 136, TRB pp. 109, 112, 238.

Activity 11: Home Activities (TRB 99-106). Help learners create and practice home activities and practice games, then take them home to practice with a family member. 

Strategies: #41 Adapting Oral Language, #43 TPR, #44 Chants and Songs, #48 Shared Writing,  #50 Vocabulary Introduction, #13 Independent. #15 Paired Reading, #16 Read Aloud, #20 Graphic Organizers, #51 Dipsticking.

Differentiation: 
Entering:  Can engage in independent reading by turning the pages of theme books and studying the illustrations. 
Emerging: Can refer to a bilingual picture dictionary or go online to FactZoo.com to find an animal from his/her country and share it, along with its name in his/her primary language, with the class. 
Developing: Can include beneath each fact in their Fun Facts book where they learned the information (TE p. 785).

Assessments: 
OWE Unit 5 End of unit assessment, available at 3 levels.
Use progress check on sound recognition and writing in the SE
Observe learners as they speak or respond nonverbally in class and record progress on a checklist.  
Use a rubric adjusted for proficiency levels to assess and have students assess projects: Animal journal, organizational charts, Fun Facts book, typed reading lists.   
Writing rubric (OWE Teacher Resource guide (pp.236-237).
Continue ongoing assessment in reading and adjust placements as needed. 

Sample Centers: 
Math – Counting. Use the Language Practice Game (TRB 103-105). Or, set up a tray and a jar of large dried beans. Have paired students count beans by 1, 2, 5 & 10.  Have students use math symbols and groups of beans to make math problems (OPDCAK p. 159; OPDCAK TE, pp. 158 – 159). Have learners write number sentences about their problems. Or, paired learners survey classmates' favorite pets; create a chart with tally marks that shows which pets are the most popular. 
Science/Writing – Create an index card book of "Fun Facts" (www.FactZoo.com). Write a full sentence on each index card/page.   Encourage use of and (Student Book, p.137). Higher levels: Animal Habitat Postcard. Provide a model postcard and magazines with animal photographs.  Learners use the magazine photos and models to create habitat postcards.
ELA/Writing – Write an alphabetized list of animals using a picture dictionary (OPDCAK) or online website such as FactZoo.com.
Technology/keyboard skills – Titles and Authors: Provide language frames and models of correct punctuation and capitalization for writing titles and names. Have students maintain their own typed list of titles and authors of books read during the unit through individualized, paired or guided reading.  Model how they can save the document in a computer folder and open it in order to add another book. Add a golden star beside each title on the completed list. 
Social Studies – Animals in the World.  Provide nonfiction books about animals in learners’ home countries.  Have students choose, draw, and write about one animal. 
Reading – Set up a reading center or computer station with theme-related books and books learners have studied previously. 

Reading: Continue your balanced reading program, meeting with small groups for instruction and following the online OWE Teacher’s Guides and using the OWE Reading Strategy Cards, the OWE leveled readers (available both in paperback and online), the HMH eReaders, and the Scholastic Leveled Readers.

Resources   
OWE TE pp. 450 - 556
OWE SE pp. 124 - 149
OWE Paired Readers eBooks: SE online, Unit 5 
OWE Interactive Whiteboard Vocabulary Cards #49-60
OWE Teacher Resource Book 
OPDCAK Unit 45: Animals in the Zoo p. 110; Unit 47: The Ocean p.114; Unit 48: The Desert p. 116; Unit 49: The Forest p. 118; Unit 50: The Rain Forest p. 120; Unit 51: The Grassland p. 122; Unit 6 Expansion pp. 124 - 125.
OWE Concept Poster: Where Do Animals Live? 
OWE Chant Poster(s): Dogs Bark; A puppy grows to be a dog, 
Academic Language Builder: Animals all have special homes 
eReader Big Book: Mother Duck's Walk
OWE leveled readers: Underwater Animals, What Animals Eat, How the Turtle Got Its Shell, 
Phonics Song Charts
Classroom theme library book suggested titles: OWE TE p. 459
FactZoo.com
kids.nationalgeographic.com   
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Word Solving 41
Word Sort 43
Word Splash 44
Word Square 45
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Chants, Songs, Poetry, and Raps   54
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Guided Reading   58
Shared Reading   59
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29 Cooperative Sentences
[image: Macintosh HD:Users:Atalanta:Dropbox:1-projects-current:2014 Projects:AT - Teaching Strategies:Art:Art Revisions 5-14:21-coopative sentences.jpg]This cooperative learning strategy is an entertaining way for learners to review information they have read while they learn to construct sentences to ask and answer questions (Stack & McCloskey, 2008).  Learners create a “sentence machine” to answer questions about a text in complete sentences – but each learner speaks only one word of the answer at a time.  As a result, learners have to think “on their feet” about the answers, but also about many aspects of language – including grammar, collocation (what words “go together”), and word choice.  	
Target Learning Strategies:  summarizing, synthesizing, reviewing, retelling, using physical action to remember language, word order and syntax
Lesson Stage: Beyond
Language Levels: Intermediate to Advanced
Procedure:
Ask students to work in groups of four. Have each group write three open-ended questions about the text they have read.  Questions may be general or may be directed to a particular character in a story.  (Note: some characters can be imaginary -- even inanimate objects.)
Each group then sends one representative to stand in the front of the room.
Representatives stand in a line facing the class. 
Have the line practice the process of answering questions with sentences, each person speaking one word at a time (when an unfinished sentence gets to the end of a line, it “wraps” around back to the first).  Use counting and general questions to help students get started.  For example, ask, “What is your name?”  Students answer the question in a complete sentence, one word at a time, e.g., student #1 says “My”, student #2 says “name”, student #3 says “is”, student #4 says “(her first name), student #5 says “(his last name).”
Invite a student from one of the groups to ask one of that group’s questions. If the question is addressed to a character, remind the student to name the character.
Students in the front of the class answer the question in complete sentences, one word at a time.  (Especially at first, the group will need considerable modeling and prompting from the teacher and other group members. Note issues of grammar, word choice, and word endings that that will be valuable “mini-lessons” for the future.)  
Continue until all questions are asked and answered.
Example: After reading and/or listening to the essay, “Accomplishing Big Things in Small Pieces,” by William Wissemann, have students create questions about the main ideas, then form a “sentence machine” to answer the questions in complete sentences by taking turns, each person adding one word. Story and audio: http://www.npr.org/templates/story/story.php?storyId=94566019


51	Dipsticking: Checking Comprehension of Everyone in the Class, Frequently
We need include frequent pauses in our teaching to check the comprehension of all of our learners during our lessons. Below are 15 suggested ways for quickly dipsticking, or “checking the oil” of our classrooms (Levine & McCloskey, 2013; Saphier & Gower, 1997)
[image: ]

Restating. Ask students to restate your instructions and to demonstrate what they are to do.
Actions. Ask students to answer a question by pointing, writing, marking -- whatever is needed -- so you can see that they truly understand.  
Pair-Share. Have students explain or restate something to a partner. 
Nominations. Don’t call on hands; nominate students so that all have an equal chance to respond. 
Clicker. Use a computer clicker system to present questions and have all students respond. 
Signals. Learners can use signals such as thumbs up, thumbs down, a number of fingers, etc., to have everyone respond to a comprehension question. 
Cards.  Have learners hold up one of a set of cards with numbers or letters or yes/no or true/false showing their answers answer a question.  Or use color cards to show how well they understand: 
		Red = Stop, I need help.
			Green = Keep going, I understand.
			Yellow = I'm a little confused.
Slates.  Have students or pairs write answers on slates to respond.  iPads can also be used as slates.  
Language Frames. Use a language frame for learners to complete:  A continent south of North America is ___.  Completed math papers go _____.  
Graphic Organizers. Have learners display concepts on Thinking Maps or other organizers. 
Question formation. Have learners write/ask a comprehension question. 
Drawing. Ask learners to draw a picture showing understanding. 
Games. Play a game with questions/vocabulary from the lesson, such as I Have, Who Has, or Bingo, or Jeopardy and observe comprehension.
Summarizer. Have students create a 3-2-1 Summary: 3 things you found out;  2 interesting things; 1 question you still have.
Exit/Entrance ticket. Ask a review question to each student as they enter the classroom, or request a short written response on a slip of paper. 

Appendix G: Language Workout

What is a Language Workout?

Teacher begins each day’s lesson with a fun, fast-paced language workout to move learners to language proficiency.  
They use three brief oral activities of no more than 5 minutes each to 
engage learners
build collaboration
broaden vocabulary
develop conversational skills
increase confidence, and 
achieve automaticity using grammar, phonics and vocabulary

Theme: Where Do Animals Live? (Animal Habitats)

Workout Activities:
Numbers and letters chant – Counting by 2’s to 30. 
[bookmark: _GoBack]Using a hundreds chart, T points to the numbers as learners count by 2’s to 100. 
Then a student takes the role and leads the count. 
Then students count off by 2’s around the room. 
Then students count by 2’s with a partner, each taking turns
Then students use a signal to rate how well they can count to 30 by 2’s.
Where Do Animals Live? Partners use language frame to ask and answer questions about where animals they have studied live. 
“I Have, Who Has” – Animals and Homes. 
T passes out cards with animals and homes. Student with the first card starts out, “Who has ___? The student with that picture says, “I have ______. Who has _____. This proceeds until students get to the last card. 
Song: Found a Birdhouse

Daily Language Workout: See OWE TE pp. 464, 472. 480, 488, 496). Also: Concept Poster: Where Do Animals Live? Interactive Poster/Academic Language Builder: Found a Birdhouse, Phonics Songs/Chants, If We Had a Magnet.  Vocabulary Cards 73-84; Chant Posters: Dogs Can Bark; Number, Alphabet, Months, Days Chants Using Promethean and/or OPDCA.


image1.jpeg




image2.jpg

